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¶ÂÚ›ÏË„Ë: ªÂ ÙÂÏÈÎfi ÛÙfi¯Ô Ó· ‰ÒÛÂÈ ÌÈ· ÔÏÔÎÏËÚˆÌ¤ÓË ÂÚÌËÓÂ›·

ÛÙÔÓ fiÚÔ «‰È·ÌÂÛÔÏ¿‚ËÛË», ÙÔ ¿ÚıÚÔ ·ÓÈ¯ÓÂ‡ÂÈ ÈÛÙÔÚÈÎ¿ ÙË ı¤ÛË ÙË˜

ÎÔÈÓˆÓÈÎ‹˜ ·˘Ù‹˜ Ú·ÎÙÈÎ‹˜ ÛÙÔ ÂÈÎÔÈÓˆÓÈ·Îfi ÙÔ›Ô, ÂÓÒ È¯ÓËÏ·ÙÂ›

ÙÔ ÛËÌ·ÓÙÈÎ‹ Î·È Â˘ÂÚÁÂÙÈÎ‹ ÙÔ˘ ·ÚÔ˘Û›· ÛÂ ÔÈÎ›ÏÂ˜ ÂÚÈÛÙ¿ÛÂÈ˜

ÂÈÎÔÈÓˆÓ›·˜ ÛÙÈ˜ ÛËÌÂÚÈÓ¤˜ ÎÔÈÓˆÓ›Â˜ ÙË˜ ÏËÚÔÊÔÚ›·˜. ∞Ó·Ê¤ÚÔ-

ÓÙ·˜ fiÙÈ Ù· ·Ú·‰ÔÛÈ·Î¿ ÚÔÁÚ¿ÌÌ·Ù· ‰È‰·ÛÎ·Ï›·˜ Í¤ÓˆÓ ÁÏˆÛÛÒÓ

Î·È ÔÈ ‰È‰·ÎÙÈÎ¤˜ Ú·ÎÙÈÎ¤˜ ÁÂÓÈÎ¿ ‰ÂÓ ÛÙÔ¯Â‡Ô˘Ó ÛÙËÓ ·Ó¿Ù˘ÍË ÙË˜

‰È·ÌÂÛÔÏ·‚ËÙÈÎ‹˜ ÈÎ·ÓfiÙËÙ·˜ ÙˆÓ Ì·ıËÙÒÓ, ÂÍËÁÂ› ÙÔ˘˜ ÔÏÈÙÈÎÔ‡˜

ÏfiÁÔ˘˜ ÁÈ· ÙÔ˘˜ ÔÔ›Ô˘˜ ÂÈ‚Ï‹ıËÎÂ Ë ·Ô˘Û›· ÙË˜ ‰È·ÌÂÛÔÏ¿‚ËÛË˜

·fi ÙËÓ Î˘Ú›·Ú¯Ë ÛÎËÓ‹ ÙË˜ ÁÏˆÛÛÔ‰È‰·ÎÙÈÎ‹˜ ÙÔ˘ ∫¤ÓÙÚÔ˘ ÂÓÒ,

·ÓÙ›ıÂÙ·,  ÂÌÊ·Ó›ÛÙËÎÂ ¤ÛÙˆ Î·È ‰ÂÈÏ¿ ÚÈÓ ·ÚÎÂÙ¿ ¯ÚfiÓÈ· ÛÙËÓ ¶Â-

ÚÈÊ¤ÚÂÈ·. ™ÙË Û˘Ó¤¯ÂÈ·, ÙÔ ¿ÚıÚÔ ÂÈ¯ÂÈÚÂ› Ó· ·ÔÛ·ÊËÓ›ÛÂÈ ÙËÓ ¤Ó-

ÓÔÈ· ÙË˜ ‰È·ÌÂÛÔÏ¿‚ËÛË˜ ÛÙÔ Â˘Ú‡ÙÂÚÔ Ï·›ÛÈÔ ÙË˜ ‰È·ÔÏÈÙÈÛÌÈÎ‹˜

ÂÈÎÔÈÓˆÓ›·˜ Î·È Ó· ÚÔÛ‰ÈÔÚ›ÛÂÈ ÙÔ ÚfiÏÔ Î·È ÙÈ˜ ÂÈÎÔÈÓˆÓÈ·Î¤˜

ÏÂÈÙÔ˘ÚÁ›Â˜ ÙÔ˘ ‰È·ÁÏˆÛÛÈÎÔ‡ Î·È ‰È·ÔÏÈÙÈÛÌÈÎÔ‡ ‰È·ÌÂÛÔÏ·‚ËÙ‹ ‹

‰È·ÌÂÛÔÏ·‚‹ÙÚÈ·˜ ÛÙÔÓ ÂÏÏËÓÈÎfi, ÙÔÓ Â˘Úˆ·˚Îfi Î·È ÙÔÓ ·ÁÎfiÛÌÈÔ

ÂÈÎÔÈÓˆÓÈ·Îfi ¯¿ÚÙË. ∞Ó·Ê¤ÚÂÙ·È Û‡ÓÙÔÌ· ÛÙ· Â›‰Ë ÁÏˆÛÛÈÎ‹˜ Â›-

ÁÓˆÛË˜ Î·È ÂÈÎÔÈÓˆÓÈ·ÎÒÓ ‰ÂÍÈÔÙ‹ÙˆÓ Ô˘ ··ÈÙÔ‡Ó ÔÈ ‰È·ÌÂÛÔÏ·-

‚ËÙÈÎ¤˜ Ú·ÎÙÈÎ¤˜ Î·È ·Ú·ı¤ÙÂÈ ·Ú·‰Â›ÁÌ·Ù· ÂÎ·È‰Â˘ÙÈÎÒÓ ‰Ú·-

ÛÙËÚÈÔÙ‹ÙˆÓ Ô˘ ·ÔÛÎÔÔ‡Ó ÛÙËÓ ·Ó¿Ù˘ÍË ‹ ÙË Ì¤ÙÚËÛ‹ ÙÔ˘˜. 

Introduction

The term mediation has recently attracted the interest of researchers in lan-

guage learning and teaching in Greece, and the attention of ELT practition-
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ers, because of its inclusion in the new high-stakes state language examination

suite, known as the KPG.1 The examinations prepared and administered in

several European languages, consist of four modules, two of which include ac-

tivities that aim at measuring candidates’ ability to mediate, orally and in writ-

ing, between Greek and the target language. However, teachers, preparing

the candidates for the exams in English and the other KPG languages,2 but al-

so candidates are somewhat unclear about what this term means, how it is un-

derstood by KPG testers and what it entails. This paper aspires to fill this void

and, furthermore, to provide information to researchers and practitioners at

home and abroad who have been turning their interest to mediation especial-

ly after its inclusion as a component of communicative competence/perform-

ance in the Common European Framework of Languages: teaching, learning
and assessment (2001) –henceforth CEFR.

Aiming at defining the concept, this paper traces the role of mediation in

the communication landscape of the distant past, and looks at its important

role in today’s information societies. Crucially, it examines its absence from

the dominant scene of foreign language didactics and explains its limited pres-

ence in the ELT periphery. It then moves on to explain its recent inclusion in

the CEFR, problematising the concept as presented therein, and proceeds to

define it in the larger context of inter- and intra-cultural communication. 

Concerned with the EFL user’s role and subject position as interlinguis-

tic and inter-cultural mediator in the Greek social context, but also in the

European and global context, this paper takes a close look at what mediation

practices entail. Moreover, it considers what types of knowledge, literacy and

competences are required for successful mediation. Finally, it provides illus-

trative examples of communicative activities, appropriate for the develop-

ment and assessment of mediation practices.

1. The role of the mediator

In attempting to answer the question ‘what is’ or rather ‘who is a mediator’,

the CEFR says, and I quote, that the mediator is “the language user not con-

cerned to express his/her own meanings, but simply to act as an intermediary

between interlocutors who are unable to understand each other directly –nor-

mally (but not exclusively) speakers of different languages” (2001: 87-88). 

The aforementioned definition sounds somewhat strange considering

that any person involved in communication is a-prori concerned with his/her

own meanings because, otherwise, it is impossible for him/her to make sense

of things and to participate in an exchange (of meanings). Perhaps it would be
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better to say “not concerned with his/her own ideas, opinions, point of

view…” but still it is not a matter of being concerned or unconcerned with or

about these; rather, the point is that the purpose of the communicative event,

which requires the intervention of someone to act as an intermediary, is alto-

gether different. The communicative purpose in such events is to facilitate

communication between others or help them resolve a problem, conflict etc.,

which requires deeper understanding of something said or written. On this

basis then, I would say that the mediator is: 

• a social actor who monitors the process of interaction and acts when

some type of intervention is required in order to help the communicative

process and sometimes to influence the outcome 

• a facilitator in social events during which two or more parties interacting

are experiencing a communication breakdown or when there is a

communication gap between them

• a meaning negotiator operating as a meaning-making agent especially

when s/he intervenes in situations which require reconciliation, settle-

ment or compromise of meanings. 

To play his/her role effectively, the mediator is required to interpret and

create meanings through speech or writing for listeners or readers of a different

linguistic or cultural background. Here, the mediator takes on an active role as: 

• an arbiter or arbitrator of meaning.

That means that s/he must decide on the meaning of something said or

written –meaning that interlocutors cannot understand or meaning they

misunderstand– and help event participants out. 

2. Mediation: from past to present

In the communication landscape of the classical world, the practice of media-

tion was used in commercial transactions, as merchants needed to interact

and negotiate in trading or selling goods. It was common practice in social in-

stitutions such as the family, where a mediator acted as the go-between. In

Greece, the mediator (called ‘proxenitra’) brought people together for mar-

riage. The masculine case of the same word in both classical and modern

Greek (‘proxenos’) is the mediator between countries –a spokesperson for na-

tional interests.3 There are several words, originating from Latin, for the no-

tion of ‘mediator’: internuncius, medium, intercessor, interpolator, concilia-

tor, interlocutor and interpreter. As words name social actors and actions, it

is evident that mediators have been present for years. In the Mediterranean
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world, mediation was a political act of diplomacy. People informed about the

law and the political system, intervened in public affairs in order to mediate;

that is, to explain, help or offer advice on social issues. In African, Asian and

South American societies, the mediator was and often still is an old, wise and

religious figure who possesses profound knowledge about all social matters

and human affairs, and can intervene to explain events and phenomena, in-

terpret things for others in the community and act as an intermediary with

people from other communities and generally the outside world.

In today’s information societies, mediation is more essential than ever

before because of the social shift in late modernity from the production of

goods to the production of knowledge. And, knowledge is always mediated. It

is mediated through language and image in all types of situations in daily life.

Mediation is required and it occurs everywhere. It occurs in the church,

where the main mediator between God and men or women is the priest or

minister. It happens in the courtroom, where lawyers defend their clients and

prosecutors defend the state. The role of mediators is essential in law, diplo-

macy, politics, advertising, the mass media and all other public and private af-

fairs. It is an important requirement in all types of settings, including the

workplace, educational institutions, inside or outside the home. 

Taking all the above into account, it is only natural that we view media-

tion as a form as social practice –as purposeful social practice, aiming at the

interpretation of (social) meanings which are then to be communicated/ re-

layed to others when they do not understand a text or a speaker fully or par-

tially. Mediation also has to do with negotiation of meanings in social interac-

tion that aims at some sort of reconciliation or compromise between two or

more participants in a social event. 

In the context of the above, it is interesting to raise questions about the

social role of the mediator and, by extension, the position(ing) of the social

subject in the role of mediator. The questions are important because of the

power relations between interlocutors –one of whom is a mediator. In fact,

power is tightly linked to the practice of mediation since when one is granted

the role or put in the subject position of mediator, or when s/he assumes this

role or takes the subject position on his/her own, s/he automatically has the

power to interpret social meanings for someone else. 

3. Mediation in using and teaching a foreign language

ELT has not been concerned with the notion or practice of mediation across

two languages: that is, English and whichever language is the L1 of the EFL
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user. It has not aimed at developing the skills that a mediator should have in

order to perform the social acts of mediation successfully. And this is despite

the fact that having the skills to mediate between the L1 and English (or

whichever the target language is) constitutes a basic need of the learner or

EFL user. Whether s/he has or has not been taught how to perform as a me-

diator, s/he is bound to practice mediation at one time or other. For example,

a Greek speaker of English is very likely to be asked by another Greek speak-

er, who has minimal or no English, what was just said by an English speaker

–say, on a flight, in a film, an email or phone message, during a personal or

professional conversation. A non Greek speaker, using English as a contact

language with his/her Greek friend or colleague, is very likely to ask, while in

Greece, what something that draws his/her attention means: a poster, an ad-

vertisement, an article, a leaflet, instructions, etc. The employer is very likely

to request that the English speaker s/he has hired write a letter in English

about a situation that they discuss in Greek, or to write in Greek a summary

of a report in English. 

Naturally, like with other types of abilities or skills, when one is not

taught with the specific purpose in mind, the development of the ability to

mediate will be left to chance. Consider reading, for example. People who

have learned the English graphemes, a wide range of vocabulary, and basic

English structures are very likely to read and understand a text in English.

However, it is unlikely that these people, who have not been helped to devel-

op their reading skills, will be effective readers of different types of text

–readers who can perform the desired reading tasks as a result of their read-

ing: to read quickly a news article once and understand what the gist of the

text is; to skim through a book and select information one is interested in;

read an incomplete text once and guess what the missing part is about. 

The absence of mediation from the global ELT scene can well be ex-

plained within the framework of the mainstream politics of English didactics,

which, for many years, kept the L1 out the EFL classroom, as I have pointed

out and discussed at length elsewhere (¢ÂÓ‰ÚÈÓÔ‡ 1996, Dendrinos 2000). In

fact, it is in the context of the mainstream ELT politics that the L1 was also

strictly forbidden from EFL coursebooks and from other teaching-learning

materials (Dendrinos 1992), as well as from pedagogic texts on language test-

ing and assessment. It is the same politics that has maintained and reinforced

the idea that the ‘native speaker’ of English is the ideal speaker/ teacher/ pro-

ducer of meanings. While it is not the aim of this paper to critique these prac-

tices and the ideologies which produce and reproduce them, especially since
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such critique appears elsewhere (cf. Macedo, Dendrinos & Gounari 2003,

Pennycook 1994, Phillipson 1992), it is important to simply make the point

that the inclusion of mediation would have been impossible in the main-

stream TEFL context described here. 

It has already become obvious that the situation in the dominant ELT

scene was the following: the ‘English-only’ paradigm was the only legitimate

paradigm and promoted as such; the role of the native speaker (NS) was

overvalued and that of the non-native speaker (NNS) undervalued in EFL

teaching, materials production, test development, teacher training (cf. Den-

drinos 1999). The inclusion of mediation in all this would have been odd, to

say the least.

However, there has been a recent development which warrants our atten-

tion. As mentioned earlier, mediation has been included in the CEFR sug-

gesting that learning how to mediate or assessing one’s ability to mediate is an

important aim of foreign language programmes and examination batteries be-

cause: “In both the receptive and productive modes, the written and/or oral

activities of mediation make communication possible between persons who

are unable, for whatever reason to communicate with each other directly. ...

Mediating language activites –(re)processing of an existing text– occupy an

important place in the normal linguistic functioning of our societies” (p. 14). 

Taking into consideration the history of foreign language didactics, one

wonders what this inclusion in the CEFR implies. Does it suggest that there

has been a shift in language related ideologies, that there are new perspec-

tives for the teaching, learning and assessment of languages, that Europe now

has a positive attitude to multilingualism (as the adoption of the 1+2 lan-

guage learning policy4 shows), or is it in some way related to the increasingly

important social function nowadays of the intercultural mediator across

Europe? My guess is that all these are true, and that the changes we are wit-

nessing are directly connected to the E.U.’s political and economic interests.

Plurilingual citizenry and intercultural awareness are European goals at pres-

ent because these will facilitate mobility for study and work, contributing to

the economic growth and the political unification of Europe. 

Yet, when one takes a close look at how the CEFR treats mediation, it is

obvious that it is a notion which needs to be worked out more fully and de-

scribed on both a global scale and by level. Moreover, it is clear that illustra-

tive descriptors for mediation activities need to be devised and tested out for

every level of language competence, as has been done for reception, produc-

tion and interaction activities. This will be possible when mediation has been
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included in a number of foreign language programmes and different examina-

tion batteries. 

In Greece, the pedagogic practice of using mediation activities and, on a

wider scale, promoting the use of L1 for a variety of purposes in the ELT pro-

gramme is not new, nor is the idea of valuing the NNS teacher of English. It

dates back to the early 80s, when I was appointed head of a team of experts by

the Ministry of Education to develop the new junior high-school curriculum for

English and to produce a coursebook series for state schools. When the new

ELT curriculum was completed in 19835, I designed and supervised an action

research project for Greek state school classrooms which resulted in the first

EFL coursebook series to ever be written and produced by a Greek team and

published by the relevant state agency. The very innovative elements of this

coursebook series –which was well ahead of its time (something that proved

positive in some respects but negative in many others)– were the following:

First of all, Task Way English 1, 2 and 3 made use of Greek for a variety of pur-

poses and it included a number mediation activities. Secondly, back then, when

the series was finished in 1986-87, it was, to my knowledge, the first exclusively

task based EFL coursebook to ever be published in Europe and elsewhere. 

The advantages of using the EFL learners’ mother tongue in innovative

ways, systematically aiming at the development of mediation skills, have been

discussed in papers that were published in Greece and Portugal (Dendrinos

1988, 1997, 2003 & ¢ÂÓ‰ÚÈÓÔ‡ 1994). These were based on plenary talks I was

invited to give at EFL teacher conferences in Greece and Portugal. What was

striking is that after the talks, teachers came to speak to me and to thank me.

They were feeling enthusiasm and actual relief that an ‘expert’ told them that

it was OK, that it was no great sin to use the students’ mother tongue in the

classroom and to train them to mediate between the two languages effectively. 

In 2002, when beginning to design the high-stakes state-administered glo-

cal exams (cf. Dendrinos 2005), and up to today, so far as I know, KPG is the

first examination battery to include and thus legitimize mediation items. Can-

didates are assessed on oral and written mediation performance at B1, B2

and C1 level6 (on the scale of the Council of Europe), which means that can-

didates are required to have the necessary literacy level and the skills to un-

derstand (multimodal) texts in Greek. Specifically, successful performance in

two out of the four test papers (modules) of the exams in English (as well as

in all other KPG languages) requires that candidates are able to function as

mediators: they are asked to relay information from Greek written texts into

English –either orally or in writing.7 Oftentimes, they are also asked to medi-
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ate within the same language (in this case, English) for, as I will explain be-

low, mediation occurs both across but also within the same language. 

4. What mediation activities involve

The CEFR suggests that mediation is, in part at least, synonymous with pro-

fessional translation and interpretation. As a matter of fact, according to the

CEFR (p. 88): 

Oral mediation is construed to be synonymous with 

— simultaneous interpretation (at conferences, meetings)

— consecutive interpretation (speeches, guided tours)

— informal interpretation (e.g., in social and transactional situations for

friends, family, clients, or of signs, menus, notices). 

Written mediation is construed to be synonymous with 

— exact translation (of legal and scientific texts)

— literary translation

— summarizing gist (within L1 or between L1 and L2)

— paraphrasing.

There seem to be several problems with these constuals. The first one is

that simultaneous and consecutive interpretation, on the one hand, and trans-

lation, on the other, are specialized activities which are not included in a gen-

eral foreign language programme or examination battery assessing commu-

nicative competence or performance for general purposes. ‘Exact’ discipline-

oriented translation is very different from literary translation, because the

purpose of the end product is different in each case, but still both kinds of

translation require special expertise and knowledge. Literary translation re-

quires someone who does not only know both languages well, but who has the

ability to create a new literary text in another language. Naturally, interpreta-

tion and translation as professional and highly specialised activities can hardly

be compared to ‘informal interpretation’ or better yet the act of relaying a

message for friends and family when they have not understood the original

message – something which can be done through paraphrasing or summariz-

ing the gist of what was initially said or written. 

This paper maintains that mediation is altogether different from profes-

sional translation and mediation. I view it as a form of everyday social prac-

tice which involves meaning-making agents (that is, event participants who

create social meanings during the process), in acts of communication that re-

quire negotiation of meaning and relaying of information across the same or

different languages. Such action becomes necessary when the help of the me-
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diator is either requested or offered because it is assumed that the partici-

pants in a communicative event are experiencing some kind of information

gap or because they cannot understand something said or written. 

The term mediation has been discussed with other people who have

worked for the KPG exams. Tocatlidou,8 for example, maintains that media-

tion entails “acts of intervention by an individual when two or more people,

who do not share a language, cannot communicate” (private communication,

2005). The purpose of the act of mediation is to facilitate communication be-

tween interlocutors by choosing and then transferring information that inter-

ests each participant. Similarly, Vosswingel9 believes that mediation is an in-

terlinguistic activity during which there is relaying of information from one

language to another; that is, information which is important for the context of

situation (lecture, 2006). 

From what has been said so far, it is perhaps obvious that my notion of

mediation, which is encoded in the KPG examinations in English and other

languages, is very different from the definition provided in the CEFR. Closer

to my concept of mediation is that given by Tocatlidou who defines it by stat-

ing how it is different from the translation and interpretation process.

Translators, like interpreters, she says10, appear nowhere in the discourse

produced; they do not express their personal take on an issue or their opinion

and they are not interlocutors in a communicative exchange. They remain

true to the original text which they are required to respect. They do not have

the ‘right’ to change the discourse, genre or register of the text they are pro-

ducing (e.g., an announcement, a decision, a speech) nor resort to reported

speech. Mediators, on the other hand, participate in the communicative

event, become interlocutors and turn a two way into a three way exchange, in-

terpreting and making choices they think are useful for the other participants.

They choose which messages to transfer and which bits of information to re-

lay –making a judgement call as to what might interest or be relevant to the

other participants. The information relayed is often in the form of a report,

which includes only those pieces of information considered relevant for a spe-

cific event by the mediator. What is reported depends exclusively on what the

context of situation and the task at hand.

5. Is mediation both a spoken and written activity?

Not only is mediation a spoken, written and interactive activity, it is also an

activity that may involve almost exclusively visual mode of communication

–that is, very little or no verbal text (e.g., pictures, charts, etc.). Moreover,
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whether it is the source or the target text, it may be multimodal, i.e., involving

more than two modes of communication, as in the case of a verbal text (either

written or spoken) complemented by visual and acoustic texts. An example of

a multimodal text is a website advertisement of a hotel, where the ad contains

a verbal text accompanied by music, plus photos of the hotel and the sur-

rounding area. Suppose that Tim sees the ad (the multimodal text), describes

the hotel to Sue and suggests that they book a room for the weekend. This

would be the case of mediating multimodal source text to monomodal target

text. Another example is the instance below: 

Think of Jimmy seeing the following anecdote and not understanding

what’s funny about it. He asks his Greek friends who are laughing to tell him.

One takes the role of oral mediator and explains what the humorous element

in Text 1 is. In this particular case, of course, as in many cases where humour

is involved, one may also have to function as an inter-cultural mediator, since

most of the times humour is so culture specific. 
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Actually, when it comes to either intra- but also intra-cultural mediation,

there can be any number of combinations with regard to the source and the

target text, as the table below shows:

6. Is mediation an interactive activity?

Mediation is by definition interactive, and when the mediation task is set, the

response may be immediate rather than delayed, as in the case with the Text 1

above, when the mediator’s task is to explain the anecdote, or with Task A be-

low. In Task B the response is delayed.

Of course, depending on the task, the response does not have to be ver-

bal; nor does the source text. One of them may be visual or bi-modal, as Text

1 is, or it may be acoustic as, for example in the case of music. In the case of

verbal texts, the source may be oral and the target text may be written, or

vice-versa, as in the case of Text 2 above. The response may be direct, as in all

cases above, or it may be indirect as in the following example: A Greek user

of English selecting information about the picturesque little towns around her

city from a Greek encyclopaedia is asked to write a text for a tourist leaflet

that the local authorities are producing. 

7. Is mediation an activity that always involves two languages?

Task A and Task B, based on Text 2 immediately above, make it obvious that

mediation may be across two languages or just one. When it involves two lan-

guages (say, Greek and English), mediation is an interlinguistic activity. This
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usually demands that the Greek user of English relays a message which was

originally delivered in Greek –in either spoken or written form. Which part or

parts of the message and how the message will be relayed crucially depends

on the context of situation; that is, on who is relaying the message to whom

and for what purpose. In fact, both the form and the content of a mediation

act have a very strong dependence on the mediation task set. Appendix 1 pro-

vides one example of intralinguistic activity, where the Greek learner of Eng-

lish (Task Way English 3) is asked to choose among four options in Greek and

say what the basic idea behind the English text is.11 Appendix 2 provides a

very different example of interlinguistic mediation, making it clear that in re-

laying a message or information across different languages, the act may also

demand that the mediator use a different register than that in the original

text. In this example, the original is in the form of notes, in Greek, and the

mediator is asked to relay this information in a different kind of text: a small

ad that could appear in the ads section of a newspaper. 

Mediation, as has already been mentioned, can also be an intralinguistic
activity, requiring the mediator to relay a message within the same language,

in different words. Here is an example of this: Imagine that Mary, who suffers

from frequent migraines, goes to the doctor with her older sister, Dorothy.

The doctor looks at Mary’s cat scan and explains why she must have some ad-

ditional tests but that she should not worry. Mary doesn’t really understand

what the doctor said to her; so, when they leave the doctor’s office, she asks

Dorothy to explain to her, in plain English. 

As becomes obvious from the example, intralinguistic mediation involves

relaying the spoken or written message, to one or more event participants

through: 

• a different channel of communication (e.g. to relay face-to-face the gist

of a phone conversation)

• different words –commonly using different register or style of speech (by

paraphrasing, explaining in simpler or more specialised words)

• conveying the main idea (by summarising, giving the gist, etc.) in a con-

text specific manner

• relaying selected information from a text, a speech, etc., to suit a particu-

lar context

Of course, it has already been mentioned that mediation does not neces-

sarily have to be based on a verbal text. It may be based on a visual text. This

involves the mediator in relaying the message (in either the same or different

language) of say a pie chart, graph, table, map, sketch, photograph, etc. to in-
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terlocutors who may not understand the message fully or partially, by per-

forming acts such as: explaining (example in Appendix 3), directing, instruct-

ing, and reporting (example in Appendix 4).

8. Is mediation a ‘cultural’ activity?

It goes without saying that all social practices are culturally bound. As any oth-

er act of communication, the act of mediation is culturally encoded. However,

it is perhaps interesting to distinguish between inter-cultural and intra-cultural

mediation and mediator. The latter refers to acts we all perform in our daily

life. As we participate in social events, we are forever interpreting sociocultur-

ally situated reality in our attempt to convey the meanings that we shape for

each other. For example, imagine that two people attended a lecture about

gender biased medical research. It is very likely, if they are unfamiliar with the

topic, that the meanings each listener creates, on the basis of what was said,

are different. In order to have a meaningful discussion later, the two partici-

pants will have to negotiate their meanings and also perhaps resort to some-

one else that was present that has some more insight into the topic. In a case

like this, all the participants are intracultural mediators, but the two have

equal status, given their lack of expertise, whereas the third, who figures as the

‘expert’ is granted a position of greater power in meaning creation. 

One may think of many other examples from daily life, when someone

claims or is granted the role of mediator while watching television with oth-

ers, listening to radio programmes, reading the paper or other types of print-

ed media. People mediate all the time in the same language and quite fre-

quently also across different languages, or across different ‘linguistic cul-

tures’. In this latter case, when a social actor relays and interprets information

or fills in an information gap for someone with limited or no knowledge of

the language in which the source message is conveyed and/or the cultural

norms that underlie the message, s/he claims or is positioned in the role of in-

tercultural mediator. 

9. What does mediation involve?

According to the CEFR (p. 88), mediation is the process of establishing

equivalent meaning, and it may involve the following:

Planning = Developing background knowledge, locating supports, preparing

a glossary, considering interlocutors’ needs, selecting units of interpretation)

Execution = Previewing, processing input and formulating the last chunk si-

multaneously in real time, noting possibilities, equivalences, bridging gaps
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Evaluation = Checking congruence of two versions, checking consistency of

usage

Repair = Refining by consulting dictionaries, thesaurus, consulting experts,

resources

The strategies above are consistent with the CEFR construal of media-

tion but not with the notion discussed in this paper –the notion that underlies

the mediation activities in KPG exam papers. As mentioned earlier, in two

out of the four test papers of the KPG exams in English, there are written and

oral mediation activities designed to assess candidates’ mediation perform-

ance. Task analysis reveals that successful performance requires, depending

on the task, the following: 

1) Knowledge and awareness
• Lifeworld knowledge, as this develops with experience and social par-

ticipation.

• Language awareness of how 2 languages operate at the level of dis-

course, genre and register, as well as at sentence or utterance and

word level. 

• Awareness of the grammar of visual design 

• Intercultural awareness 

2) Literacies
• School literacy: (secondary school level)

• Social literacy

• Practical literacy

• Test-taking literacy

3) Communicative competences
• Linguistic competence 

• Sociolinguistic competence (example)

• Discourse competence (example)

• Strategic competence 

4) Cognitive and social skills
• Receptive skills

• Operational skills

• Productive skills

• Interactive skills

The resources mediators put to use and the strategies they employ are

context and task specific. This having been said, the question has to be further

investigated in a social context as well as in a pedagogical context and in a
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testing context, where texts and social practices are recontextualized. With re-

gard to testing, and specifically KPG exams in English, research is presently

being carried out. The first phase of the research project involves task analysis

which might reveal if these demands increase by level of language proficiency,

if they (all or some) are graded in terms of complexity and if these categories

are –all or some of them– linked to the level of language proficiency or to

other factors, such as age. 

Conclusion 

The use of mediation activities in a testing context is an inviting challenge, as

the inclusion of such activities in the KPG exams has shown (for examples of

written and oral mediation tasks, see Appendices 5-9). Attesting to this are

the conclusions of an ongoing oral test observation project designed by the

English KPG research team. Furthermore, it is particularly challenging to de-

sign and use mediation activities in a pedagogic context as another research

group is reporting. This group is presently studying a number of Greek EFL

classes that have included mediation activities in their syllabuses, in teaching-

learning materials and in their classroom pedagogic practices. Of course, a

more generalised use of mediation requires further study and needs analysis

which, to my knowledge, has never been systematically undertaken in any lo-

cal context. Any such project would aim at answering questions such as:

When and for what reason does the average Greek FL user need to mediate?

What kind of mediation task does s/he usually need to perform? What sort of

communication needs does the mediation task cover? What type of texts does

s/he have to mediate? What does the translation process entail? What kind of

knowledge, skills and strategies must the FL learner develop in order to be in

a position to perform mediation tasks successfully? Once we define, on the

basis of FL users’ mediation needs, the teaching/ learning objectives in an

EFL programme, articulated as CAN-DO statements, how do we grade illus-

trative descriptors in terms of level? Is there a special FL pedagogy conducive

to the development of the ability to mediate?

In order to make the undertaking of such studies and needs analysis

worthwhile in more social contexts, and to legitimize the use of mediation ac-

tivities in EFL classes and tests, the ethos in mainstream foreign language di-

dactics requires change and so does the attitude toward international exams

whose interests –in terms of both symbolic and economic capital– do not al-

low them to favour the inclusion of mediation activities in their examination

batteries. 
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Notes
1. Those interested in the new language examinations suite can find information in Greek

at the Ministry of Education website (www.ypepth.gr/kpg) and in English at the

University of Athens website (www.uoa.gr/english/rcel). 

2 . Though much of what is discussed in this paper is true about the other languages

included in the KPG exams, the theoretical notion of mediation as it is developed here

reflects my own understanding –and perhaps my own limitations– of the issues

involved, since I am scientific advisor and generally in charge of the English exams. It is

this understanding which has led to the application of the theory in the practices of the

English exams. The activities written and designed by the English item writers team,

which are characterized by common but also by very distinct elements from those of the

other KPG languages have provided feedback on the basis of which I was able to revise

my initial assumptions about what mediation from Greek to English involves, thus

moving from theory to practice and from practice to theory.

3 . It was quite surprising recently to find out what the word ‘mediator’ means in

Romanian. The information was passed on to me after my plenary talk about mediation

at the TESOL-Greece conference in March 2007. A conference participant from

Romania who approached me to tell me that she was intrigued by the issue of

mediation. She also blushingly volunteered the information that in the Romanian

language the word ‘mediator’ is used for a ‘pimp’. 

4. The policy that all European citizens learn at least two languages in addition to their

mother tongue.

5. It was the first semantic rather than structural curriculum of its kind in the Greek school

system and it was based on a reconstructionist approach to education.

6. These are the only language competence levels for which examinations are

administered presently. 

7. What exactly KPG candidates are asked to do in the English writing paper at B2 and C1

level, and what they actually do has recently been investigated by Irene Voidakou

(2007), under my supervision. 

8. Vasso Tocatlidou, now professor emeritus of the Aristotle University of Thessaloniki,

was a member of the Central Examination Board, and one of the experts that

participated in the development of the examination battery. She was also responsible

for the examinations in French. 

9. Anette Wosswingel, was part of the original German team and has done item writing

for the KPG exams in German.

10. What is presented here is my translation from Greek (with a few clarifications and added

comments) of what Tokatlidou said when asked by me to give her opinion regarding the

differences between the two activities: Mediation vs. Translation/ Interpretation.

11. The social purpose of such a task is evident and, when it involves a foreign language, it

is not infrequent for people to want to check, though the use of their mother tongue,

whether they have understood correctly what a text or extract of a text in the target

language means. Evident here also is the pedagogic purpose of this task. 
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12. From Task Way English 3.
13. From Task Way English 2.
14. From the June 2004, KPG-B2 level exams in English, Module 4 (orals booklet), Activity

3, oral mediation.

15. From Task Way English 1.
16. From the November 2004, KPG-B2 level exams in English, Module 2, Activity 2,

written mediation.

17. From the May 2007, KPG-C1 level exams in English, Module 2, Activity 2, written

mediation.

18. From the May 2007, KPG-B1 level exams in English, Module 2, Activity 2, written

mediation.

19. From the May 2007, KPG-B1 level exams in English, Module 4 (orals booklet), Activity

3, oral mediation.

20. From the May 2007, KPG-B2 level exams in English, Module 4 (orals booklet), Activity

3, oral mediation.

References

Council of Europe. 2001. Common European Framework of Reference for Languages.
Learning, teaching, assessment. Cambridge University Press.

¢ÂÓ‰ÚÈÓÔ‡, B. 1994. ∏ ÂÎÌ¿ıËÛË ÙË˜ Í¤ÓË˜ ÁÏÒÛÛ·˜ Î·È Ë ·Ó¿Ù˘ÍË ÎÔÈÓÔÓÈÎÔÁÏˆÛ-

ÛÈÎÒÓ ‰ÂÍÈÔÙ‹ÙˆÓ ÁÈ· ‰È·ÁÏˆÛÛÈÎ‹ ÂÈÎÔÈÓˆÓ›·. ¶Ú·ÎÙÈÎ¿ ÙÔ˘ ¢ÈÂıÓÔ‡˜ ™˘ÌÔ-
Û›Ô˘ «¢È‰·ÛÎ·Ï›· ÙˆÓ °ÏˆÛÛÒÓ Î·È ∂˘Úˆ·˚Î‹ ∞ÏÏËÏÔÎ·Ù·ÓfiËÛË». ∞ı‹Ó·: ¶·-

ÓÂÈÛÙ‹ÌÈÔ ∞ıËÓÒÓ.

¢ÂÓ‰ÚÈÓÔ‡, B. 1996. •ÂÓfiÁÏˆÛÛË ÂÎ·È‰Â˘ÙÈÎ‹ ÔÏÈÙÈÎ‹: ·Ó··Ú·ÁˆÁ‹ ÙË˜ È‰ÂÔÏÔ-

Á›·˜ ÙÔ˘ ÁÏˆÛÛÈÛÌÔ‡. ¶Ú·ÎÙÈÎ¿ ËÌÂÚ›‰·˜ ÌÂ ı¤Ì· «‘πÛ¯˘Ú¤˜’ Î·È ‘·ÛıÂÓÂ›˜’ ÁÏÒÛ-
ÛÂ˜: Ÿ„ÂÈ˜ ËÁÂÌÔÓ›·˜ ÛÙËÓ ∂˘ÚÒË. £ÂÛÛ·ÏÔÓ›ÎË: ∫¤ÓÙÚÔ ∂ÏÏËÓÈÎ‹˜ °ÏÒÛÛ·˜,

ÛÛ. 163-174.

Dendrinos, B. 1988. The effective use of L1 in communicative learning materials.

Views on EFL Teaching and Learning. Athens. University of Athens, pp. 33-65.

Dendrinos, B. 1992. The EFL Textbook and Ideology. Athens: N.C. Grivas Publishing.

Dendrinos, B. 1997. Pr�tica ideol�gica em textos pedag�gicos no ensino do Ingl�s
como lingua estrangeira. In E. Ribeiro-Pedro (ed.) An�lise Cr�tica do Discurso.
Lisboa: Caminho, pp. 225-260.

Dendrinos, B. 1999. The conflictual subjectivity of the EFL practitioner. In A.-F.

Christidis (ed.). ‘Strong’ and ‘Weak’ Languages in the European Union: Aspects of
Hegemony. Vol. 2. Thessaloniki: Centre for the Greek Language, pp. 711-727.

[Also available in Greek, same volume]

Dendrinos, B. 2000. Foreign language education for multilingual and intercultural

communication. Conference Report: Strategies for the Promotion of Linguistic
Diversity in Europe. In electronic form at: http://www.promotietalen.nl/Engels/bp1.

Mediation in communication, language teaching and testing 25



Dendrinos, B. 2001. Plurilingualism and heteroglossia in Europe. The challenge for

alternative modes of language education. In A.-F. Christidis, (ed.) Langue,
Langues en Europe. Athens: The Ministry of National Education and the Centre

for the Greek Language (2001), pp. 71-78. [Also available in Greek, same volume]

Dendrinos, B. 2003. Skills to communicate translatable experiences. In B. Dendrinos

& M. Drossou (eds.) Practices of English Language Teaching. Athens; Athens

University, pp. 151-58. 

Dendrinos, B. 2005. Certification de competences en languagues etrangeres,

multilinguisme et plurilinguisme. In Langue nationales et plurilinguisme: Initiatives
Grecques. Athens: The Ministry of National Education and Religious Affairs &

Centre for the Greek Language, pp. 95-100. [Also available in Greek, same

volume, pp. 51-56].

Dendrinos, B. et al (1986) Task Way English 1, 2, & 3. Athens: State Schoolbook

Publishing Organization.

Macedo, D., B. Dendrinos & P. Gounari 2003. The Hegemony of English. Boulder,

Colorado: Paradigm Publishers.

Pennycook, A. 1994. The Cultural Politics of English as an International Language.
London & New York: Longman.

Phillipson, R. 1992. Linguistic Imperialism. Oxford: Oxford University Press.

Voidakos, I. 2007. What mediators do: Analysing KPG candidates’ actual performance
in written mediation tasks. M.A. Thesis. Faculty of English Studies, University of

Athens. 

26 Bessie Dendrinos (Vassiliki Dendrinou)



Appendix 112

Mediation in communication, language teaching and testing 27



Appendix 213

28 Bessie Dendrinos (Vassiliki Dendrinou)



Appendix 314

The oral mediation tasks based on this page, entitled “In the world of art” are the

following: 

1. These four paintings, all by well-known artists, are in the same art gallery: 

(a) Tell us about painting No. __; tell us if you like it or not and explain why. Also,

tell us if you’d like to have it in your house and, if you could have it, where you

would hang it. 

(b) Talk to us about painting No. __, and especially in what ways it is similar or dis-

similar with the other paintings.

2. Imagine that you are a/the person in painting No. ____ . Tell us who you are, and

why the artist painted you. 

3. Imagine you are the artist of painting No. ___. Talk about your painting, what you

are trying to show with it and what made you paint the person in it.
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Appendix 516

ACTIVITY 2
Read quickly the leaflet about the “Foundation of the Hellenic World” (I.M.E.), and

write a short text (150 words) to present the Foundation’s website to the school-age

readers of a European magazine.

ΔÔ ÿ‰Ú˘Ì· ªÂ›˙ÔÓÔ˜ ∂ÏÏËÓÈÛÌÔ‡ (π.ª.∂.)
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ΔÔ ÿ‰Ú˘Ì· ªÂ›˙ÔÓÔ˜ ∂ÏÏËÓÈÛÌÔ‡ (π.ª.∂.)

ÛÙÔ¯Â‡ÂÈ -ÌÂÙ·Í‡ ¿ÏÏˆÓ- ÛÙË ‰È¿ÛˆÛË Î·È

‰È¿‰ÔÛË ÙË˜ ÈÛÙÔÚÈÎ‹˜ ÌÓ‹ÌË˜ Î·È ·Ú¿‰Ô-

ÛË˜ ÙÔ˘ ∂ÏÏËÓÈÛÌÔ‡ ‰ÈÔÚÁ·ÓÒÓÔÓÙ·˜ ÌfiÓÈ-

ÌÂ˜ ·ÏÏ¿ Î·È ÚÔÛˆÚÈÓ¤˜ ÂÎı¤ÛÂÈ˜, Ô˘

fiÌˆ˜ ·ÚÔ˘ÛÈ¿˙ÔÓÙ·È ÌÂ ¤Ó· ˙ˆÓÙ·Ófi Î·È

ÂÏÎ˘ÛÙÈÎfi ÙÚfiÔ, ÌÂ È‰È·›ÙÂÚË ¤ÌÊ·ÛË ÛÙËÓ

·ÍÈÔÔ›ËÛË ÙˆÓ ÙÂÏÂ˘Ù·›ˆÓ ÙÂ¯ÓÔÏÔÁÈÎÒÓ

ÂÍÂÏ›ÍÂˆÓ ÙË˜ ÏËÚÔÊÔÚÈÎ‹˜ Î·È ÙË ¯Ú‹ÛË

ÔÙÈÎÔ·ÎÔ˘ÛÙÈÎÒÓ Ì¤ÛˆÓ.

™Ù· Ï·›ÛÈ· ÙË˜ ÚÔ‚ÔÏ‹˜ ÙÔ˘ ¤ÚÁÔ˘ ÙÔ˘, ÙÔ

π.ª.∂. Û¯Â‰›·ÛÂ ¤Ó·Ó ÎÔÌ„fi ‰ÈÎÙ˘·Îfi ÙfiÔ

(http://www.ime.gr) Ô˘ ·ÓÙ·Ó·ÎÏ¿ ÙÔ Â‡ÚÔ˜,

ÙËÓ ÔÈÎÈÏ›· Î·È ÙËÓ ÂÈÛÙËÌÔÓÈÎ‹ ·ÚÙÈfiÙËÙ·

ÙˆÓ ÂÚÁ·ÛÈÒÓ ÙÔ˘. 

O ‰ÈÎÙ˘·Îfi˜ ÙfiÔ˜ ¤¯ÂÈ Û¯Â‰È·ÛÙÂ› ÛÂ ‰‡Ô

ÁÏÒÛÛÂ˜ (ÂÏÏËÓÈÎ¿ Î·È ·ÁÁÏÈÎ¿) Î·È ·Ú¤¯ÂÈ

ÏËÚÔÊÔÚÈ·Îfi ˘ÏÈÎfi ÁÈ· fiÏÂ˜ ÙÈ˜ ‰Ú·ÛÙËÚÈfi-

ÙËÙÂ˜ ÙÔ˘ π.ª.∂. Î·ıÒ˜ Î·È ¯ÚËÛÙÈÎ¤˜ ÏËÚÔ-

ÊÔÚ›Â˜ ÁÈ· ÙÔ˘˜ ÔÏ›ÙÂ˜ Ô˘ ı¤ÏÔ˘Ó Ó· ÂÈ-

ÛÎÂÊıÔ‡Ó ÙÔ ÿ‰Ú˘Ì·. 

∏ ÂÚÈ‹ÁËÛË ÙÔ˘ ÂÈÛÎ¤ÙË ÛÙÔ˘˜ ‰È¿ÊÔ-

ÚÔ˘˜ ÙÔÌÂ›˜ ÙÔ˘ ‰ÈÎÙ˘·ÎÔ‡ ÙfiÔ˘ Â›Ó·È ÔÏ‡

Â‡ÎÔÏË Î˘Ú›ˆ˜ ÏfiÁˆ ÙË˜ ·ÏfiÙËÙ·˜ ÛÙË ‰È¿-

Ù·ÍË ÙˆÓ ÛÂÏ›‰ˆÓ, ÔÈ ÔÔ›Â˜ Â›Ó·È Û¯Â‰È·-

ÛÌ¤ÓÂ˜ Î·Ù¿ Ù¤ÙÔÈÔ ÙÚfiÔ ÒÛÙÂ Ó· ÌËÓ ··È-

ÙÂ›Ù·È ÔÏ‡˜ ¯ÚfiÓÔ˜ ˘ÔÌÔÓ‹˜ ·fi ÙËÓ ÏÂ˘-

Ú¿ ÙÔ˘ ¯Ú‹ÛÙË ¤ˆ˜ fiÙÔ˘ ÂÌÊ·ÓÈÛÙÔ‡Ó ÛÙËÓ

ÔıfiÓË ÙÔ˘. 

O ‰ÈÎÙ˘·Îfi˜ ÙfiÔ˜ ÙÔ˘ π.ª.∂. ·ÚÔ˘ÛÈ¿˙ÂÈ

ÛÙËÓ ÚÒÙË ÙÔ˘ ÛÂÏ›‰· ‰‡Ô ÌÂÁ¿ÏÂ˜ ÂÓfiÙË-

ÙÂ˜. ∞˘Ù‹ ÙÔ˘ ‘∂ÏÏËÓÈÎÔ‡ ∫fiÛÌÔ˘’ Ô˘ ·Ú¤-

¯ÂÈ ÏËÚÔÊÔÚ›Â˜ ÁÈ· ÙÈ˜ ‰Ú·ÛÙËÚÈfiÙËÙÂ˜ ÙÔ˘

ÔÏÈÙÈÛÙÈÎÔ‡ Î¤ÓÙÚÔ˘ ÙÔ˘ π‰Ú‡Ì·ÙÔ˜ (ÂÎı¤-

ÛÂÈ˜, ÂÎ‰ËÏÒÛÂÈ˜, ÎÏ.) Î·È ·˘Ù‹ ÙË˜ ‘∂ÏÏËÓÈ-

Î‹˜ πÛÙÔÚ›·˜ ÛÙÔ ¢È·‰›ÎÙ˘Ô’ Ô˘ ÂÚÈÁÚ¿ÊÂÈ

ÌÂ ÎÂ›ÌÂÓ·, ÊˆÙÔÁÚ·Ê›Â˜ Î·È ‚›ÓÙÂÔ, Ù· ÁÂ-

ÁÔÓfiÙ· ·fi ÙËÓ ÂÔ¯‹ ÙÔ˘ §›ıÔ˘ Ì¤¯ÚÈ ÙËÓ

™‡Á¯ÚÔÓË ∂ÏÏ¿‰·. ¶¤Ú· ·fi ·˘Ù¤˜ ÙÈ˜ ‰‡Ô

ÂÓfiÙËÙÂ˜ ˘¿Ú¯ÂÈ Î·È ÙÔ ÙÌ‹Ì· ÌÂ ÏÂÙÔÌÂ-

ÚÂ›˜ ÏËÚÔÊÔÚ›Â˜ ÁÈ· ÙÔ ›‰ÈÔ ÙÔ ÿ‰Ú˘Ì· Î·È

ÙÔ˘˜ ·ÓıÚÒÔ˘˜ Ô˘ ÂÚÁ¿˙ÔÓÙ·È ‹ ÂÈı˘-

ÌÔ‡Ó Ó· ÂÚÁ·ÛÙÔ‡Ó ÛÂ ·˘Ùfi.

™ÙÈ˜ ÛÂÏ›‰Â˜ ÌÂ ÙÈ˜ ‰Ú·ÛÙËÚÈfiÙËÙÂ˜ ÙÔ˘

π.ª.∂. ˘¿Ú¯Ô˘Ó Û‡Ó‰ÂÛÌÔÈ ÚÔ˜ ÙÈ˜ ÙÚÈÛ-

‰È¿ÛÙ·ÙÂ˜ ·Ó·-·Ú·ÛÙ¿ÛÂÈ˜ ÚÔ˚ÛÙÔÚÈÎÒÓ

Î·È ÈÛÙÔÚÈÎÒÓ ÙÔÔ-ıÂÛÈÒÓ Î·È Û˘Ì‚fiÏˆÓ

Ô˘ ‰ÂÓ ˘¿Ú¯Ô˘Ó È· ‹ ‰Â ÛÒ˙ÔÓÙ·È ÛÙËÓ

·Ú¯ÈÎ‹ ÙÔ˘˜ ÌÔÚÊ‹. 

∂›ÛË˜, ÛÙÔÓ ‰ÈÎÙ˘·Îfi ÙfiÔ Ô ÂÈÛÎ¤ÙË˜

ÌÔÚÂ› Ó· ‰ÂÈ ÊˆÙÔÁÚ·Ê›Â˜ ÙˆÓ ÙÚÈÛ‰È¿ÛÙ·-

ÙˆÓ ·Ó··Ú·-ÛÙ¿ÛÂˆÓ ÔÈ ÔÔ›Â˜ ‚ÔËıÔ‡Ó

ÛÙËÓ ‰È·ÌfiÚÊˆÛË Ì›·˜ ÔÏ‡ Î·Ï‹˜ È‰¤·˜ Â-

Ú› ÙÔ˘ Ò˜ ·ÚÔ˘ÛÈ¿˙ÔÓÙ·È ÔÈ ÂÎı¤ÛÂÈ˜ ÙÔ˘

π‰Ú‡Ì·ÙÔ˜. ™Â ·˘Ùfi ‚ÔËı¿ÂÈ Ë ÙÂ¯ÓÈÎ‹

VRML (Virtual Reality Modelling

Language) Ë ÔÔ›· ÂÈÙÚ¤ÂÈ ÛÙÔÓ ÂÈÛÎ¤ÙË

Ó· ÏÔËÁÂ›Ù·È ÂÏÂ‡ıÂÚ· ÛÙÔÓ „ËÊÈ·Îfi ¯ÒÚÔ

Û·Ó Ó· ‚ÚÈÛÎfiÙ·Ó ÂÎÂ› ÛÂ Ì›· Ú·ÁÌ·ÙÈÎ‹

Â›ÛÎÂ„Ë.



Appendix 617

ACTIVITY 2
Imagine that you’ve been asked to introduce Evgenios Trivizas on a U.K. radio show.

Write a short text (about 180 words) which you plan to read out to your listeners be-

fore they hear the author himself reading one of his own works. Use information

from the book-cover bionote below.
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O ∂˘Á¤ÓÈÔ˜ ΔÚÈ‚È˙¿˜ ÁÂÓÓ‹ıËÎÂ ÛÙËÓ ∞ı‹Ó· ÙÔ 1946.

™Ô‡‰·ÛÂ ÓÔÌÈÎ¿ Î·È ÔÈÎÔÓÔÌÈÎ¿ Î·È Â›Ó·È Î·ıËÁËÙ‹˜

ÂÁÎÏËÌ·ÙÔÏÔÁ›·˜ ÛÙËÓ ∞ÁÁÏ›·. ¢È‰¿ÛÎÂÈ ÛÙÔ ¶·ÓÂÈÛÙ‹ÌÈÔ

ÙÔ˘ Reading Î·È ÛÂ ¿ÏÏ· ·ÓÂÈÛÙ‹ÌÈ·. ∂›Ó·È ÁÓˆÛÙfi˜ ˆ˜

Û˘ÁÁÚ·Ê¤·˜ ‚È‚Ï›ˆÓ ÁÈ· ·È‰È¿, ¤¯ÂÈ fiÌˆ˜ ÁÚ¿„ÂÈ Î·È ÁÈ·

ÂÓ‹ÏÈÎÂ˜ («O ∂ÚˆÙÂ˘Ì¤ÓÔ˜ ¶˘ÚÔÛ‚¤ÛÙË˜»). ™˘ÓÔÏÈÎ¿, ¤¯ÂÈ

ÁÚ¿„ÂÈ Á‡Úˆ ÛÙ· 150 ‚È‚Ï›·: ‰ËÏ·‰‹, Ì˘ıÈÛÙÔÚ‹Ì·Ù·,

·Ú·Ì‡ıÈ·, ıÂ·ÙÚÈÎ¿ ¤ÚÁ·, ÏÈÌÚ¤Ù· ÁÈ· fiÂÚÂ˜,

·ÏÊ·‚ËÙ¿ÚÈ·, ‰ÈËÁ‹Ì·Ù·, ÎfiÌÈÎ˜, ÂÎ·È‰Â˘ÙÈÎ¿ ‚È‚Ï›· Î·È

¤¯ÂÈ Û˘ÓÂÚÁ·ÛÙÂ› ÌÂ ·È‰ÈÎ¿ ÂÚÈÔ‰ÈÎ¿, ÂÓÒ ¤¯ÂÈ Â›ÛË˜

·Û¯ÔÏËıÂ› ÌÂ ÙËÓ ·Ú·ÁˆÁ‹ ÂÎ·È‰Â˘ÙÈÎÔ‡ ÏÔÁÈÛÌÈÎÔ‡

(CD-ROM) ÁÈ· ·È‰È¿. 

O ÛËÌ·ÓÙÈÎfi˜ ŒÏÏËÓ·˜ Û˘ÁÁÚ·Ê¤·˜ ·Û¯ÔÏ‹ıËÎÂ ÌÂ ÙË ÏÔÁÔÙÂ¯Ó›· ·fi ÙfiÙÂ Ô˘

‹Ù·Ó ·È‰› ·ÏÏ¿ Ù· ¤ÚÁ· ÙÔ˘ ÂÎ‰fiıËÎ·Ó fiÙ·Ó Ï¤ÔÓ ˆÚ›Ì·ÛÂ. ∞Ì¤Ûˆ˜ ¤ÁÈÓÂ È‰È·›ÙÂÚ·

·Á·ËÙfi˜ ÛÂ ÌÈÎÚÔ‡˜ Î·È ÌÂÁ¿ÏÔ˘˜ Î·È ÁÈ· ÙËÓ ÚÔÛÊÔÚ¿ ÙÔ˘ ¤¯ÂÈ ‚Ú·‚Â˘ıÂ› ·fi ÙËÓ

∞Î·‰ËÌ›· ∞ıËÓÒÓ, ÙËÓ ŒÓˆÛË ∂ÏÏ‹ÓˆÓ §ÔÁÔÙÂ¯ÓÒÓ, ÙÔÓ ∫‡ÎÏÔ ÙÔ˘ ∂ÏÏËÓÈÎÔ‡

¶·È‰ÈÎÔ‡ μÈ‚Ï›Ô˘ Î·È ÙË °˘Ó·ÈÎÂ›· §ÔÁÔÙÂ¯ÓÈÎ‹ ™˘ÓÙÚÔÊÈ¿. ∂›ÛË˜ ¤¯ÂÈ ¿ÚÂÈ ÔÏÏ¿

‚Ú·‚Â›·, ÌÂÙ·Í‡ ÙˆÓ ÔÔ›ˆÓ ÙÔ ∂ÏÏËÓÈÎfi ∫Ú·ÙÈÎfi μÚ·‚Â›Ô ¶·È‰ÈÎ‹˜ §ÔÁÔÙÂ¯Ó›·˜, ÙÔ

Parents Choice Amazing Accomplishment Award, ÙÔ Hudson, Massachusetts Children’s

Choice Award Î·È ÙÔ Arizona Library Association Young Readers Award.

Afi Ù· Î‡ÚÈ· ¯·Ú·ÎÙËÚÈÛÙÈÎ¿ ÙÔ˘ ¤ÚÁÔ˘ ÙÔ˘ Â›Ó·È Ë ˙ˆËÚ‹ Ê·ÓÙ·Û›· Î·È ÙÔ ¯ÈÔ‡ÌÔÚ:

¯ÈÔ‡ÌÔÚ Î·Ù·ÛÙ¿ÛÂˆÓ ÌÂ ¤ÓÙÔÓÔ ÊÚ·ÛÙÈÎfi ÛÙÔÈ¯Â›Ô, ·Úˆ‰›· ·ÏÏ¿ Î·È Û¿ÙÈÚ·. 

Δo ıÂ·ÙÚÈÎfi ÙÔ˘ ¤ÚÁÔ «ΔÔ fiÓÂÈÚÔ ÙÔ˘ ÛÎÈ¿¯ÙÚÔ˘» ·›¯ÙËÎÂ ÙÔ 1992 ÛÙÔ ı¤·ÙÚÔ ÙÔ˘

μÚÂÙ·ÓÈÎÔ‡ ªÔ˘ÛÂ›Ô˘ ÙË˜ ∞ÁÁÏ›·˜ ÛÙ· Ï·›ÛÈ· ÙÔ˘ European Arts Festival. ΔÔÓ ›‰ÈÔ

¯ÚfiÓÔ ÙÔ ¤ÚÁÔ ÙÔ˘ «Ã›ÏÈÂ˜ Î·È ª›· °¿ÙÂ˜», ÛÂ ÌÂÙ¿ÊÚ·ÛË ÙÔ˘ Rudrinski, ‚Ú·‚Â‡ÙËÎÂ ÌÂ

ÙÔ ∞’ ‚Ú·‚Â›Ô ÛÙÔÓ ·ÁÎfiÛÌÈÔ ‰È·ÁˆÓÈÛÌfi ıÂ·ÙÚÈÎÔ‡ ¤ÚÁÔ˘ Ô˘ ÔÚÁ¿ÓˆÛÂ ÙÔ ¶ÔÏˆÓÈÎfi

∫¤ÓÙÚÔ Δ¤¯ÓË˜ ÁÈ· ÙË ¡ÂfiÙËÙ·. 

ΔÔ 1993 ÙÔ ‚È‚Ï›Ô ÙÔ˘ «Δ· ΔÚ›· ªÈÎÚ¿ §˘Î¿ÎÈ·» ¤ÊÙ·ÛÂ ÛÙË ‰Â‡ÙÂÚË ı¤ÛË ÙˆÓ

·ÌÂÚÈÎ·ÓÈÎÒÓ ·È‰ÈÎÒÓ best sellers (Picture Books). μÈ‚Ï›· ÙÔ˘ ΔÚÈ‚È˙¿ ¤¯Ô˘Ó Â›ÛË˜

ÌÂÙ·‰ÔıÂ› ·fi ÙÔ BBC, ¤¯Ô˘Ó ÂÚÈÏËÊıÂ› ÛÙ· ·Ó·ÁÓˆÛÙÈÎ¿ ÂÏÏËÓÈÎÒÓ Î·È

·ÌÂÚÈÎ·ÓÈÎÒÓ Û¯ÔÏÂ›ˆÓ Î·È ¤¯Ô˘Ó ÌÂÙ·ÊÚ·ÛÙÂ› ÛÙ· ·ÁÁÏÈÎ¿, ÁÂÚÌ·ÓÈÎ¿, ÈÛ·ÓÈÎ¿,

ÔÏÏ·Ó‰ÈÎ¿, ÛÔ˘Ë‰ÈÎ¿, È·ˆÓÈÎ¿ Î·È ÛÂ ÔÏÏ¤˜ ¿ÏÏÂ˜ ÁÏÒÛÛÂ˜. ™ÙËÓ ∞ÌÂÚÈÎ‹ Ë ‚È‚ÏÈÔ-

ı‹ÎË ÙÔ˘ ¶·ÓÂÈÛÙËÌ›Ô˘ ÙË˜ ªÈÓÂÛfiÙ· ÙˆÓ ∏.¶.∞. ·ÔÊ¿ÛÈÛÂ Ó· Û˘ÁÎÂÓÙÚÒÛÂÈ ÙÔ

Û‡ÓÔÏÔ ÙˆÓ ÏÔÁÔÙÂ¯ÓÈÎÒÓ ‚È‚Ï›ˆÓ ÙÔ˘, ÌÂÏ¤ÙÂ˜ ÁÈ· ÙÔ ¤ÚÁÔ ÙÔ˘, ¯ÂÈÚfiÁÚ·Ê· Î·È ¿ÏÏÔ

˘ÏÈÎfi ÛÂ ÌÈ· ÂÈ‰ÈÎ‹ ÂÚÂ˘ÓËÙÈÎ‹ Û˘ÏÏÔÁ‹. ∏ ¤ÎıÂÛË ÙˆÓ ÚÒÙˆÓ ·ÔÎÙËÌ¿ÙˆÓ ÙË˜

Û˘ÏÏÔÁ‹˜ ¤ÁÈÓÂ ÛÙÔ ¶·ÓÂÈÛÙ‹ÌÈÔ ÙË˜ ªÈÓÂÛfiÙ· ÙÔ ª¿ÈÔ ÙÔ˘ 2000, fiÔ˘ Ô ΔÚÈ‚È˙¿˜

Ì›ÏËÛÂ ÌÂ ı¤Ì· «Δ· ÛÙÂÚÂfiÙ˘· ÙÔ˘ Î·ÏÔ‡ Î·È ÙÔ˘ Î·ÎÔ‡ ÛÙËÓ ¶·È‰ÈÎ‹ §ÔÁÔÙÂ¯Ó›·».

Photo © E.KE.BI, 2001,
ªËÙÚfiÔ˘ÏÔ˜



Appendix 718

ACTIVITY 2
Imagine you are Toni Christodoulou and that your friend Alicia is interested in

healthy living. Read the text about myths and facts about our nutrition from a Greek

magazine, and send her an email message (about 100 words), giving her some tips
on a healthy diet. Use some of the information below and sign your message as Toni.
Do NOT use your real name!
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Appendix 819

The oral mediation tasks based on this page are the following: 

Upper half: 

1. Imagine I am your Belgian friend and my 14 year old son never eats fruit. Read

the text and give me some advice on what I should do.

2. My son doesn’t eat fresh fruit. Read the text and tell me how to add fruit to what

he likes eating. 

Lower half

3. Your Austrian friend and her family are going to spend their summer holidays on

a Greek island. Read the text and tell her what she should be extra careful about

when she takes her kids to the beach.

4. You are the leader of an international camp for young children. Read the text and

give advice to the young children on how to swim safely.
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Appendix 920

The oral mediation tasks based on this page are the following: 

1. Imagine I’m a British friend of yours and I have just shown you my photo album

which is full of pictures of landscapes and monuments. Using the information

from Texts 1 and 2, tell me what this says about me.

2. Imagine I’m a Spanish friend of yours and I have just shown you my photo album

which is full of pictures of people who are members of my family or total

strangers. Using the information from Texts 3 and 4, tell me what this says about

my personality.
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